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Abstract The global spread of English resulted in a surge in the global demand for
learning this lingua franca. The majority of English language teaching is conducted
through global ELT coursebooks. However, the end users have continuously
criticized the promotion of Western values, consolidation of linguistic imperialism,
and hegemonic practices through these books. This study describes the process of
developing localized English language teaching materials based on research findings
and Tomlinson’s text-driven approach. The selection of suitable texts is essential for
optimizing language learning through SLA principles, such as providing learners
with ample opportunities for meaningful language use and directing their attention
toward meaning. After development, these materials, along with their accompanying
audio and video files, were uploaded to an online platform (www.chamranelt.ir)
where language teachers could employ them in their classrooms. This is the most
prominent characteristic of the platform, and it is argued that it can be a solution to
the possible cultural problems caused by global English language teaching
coursebooks. These materials are more learner-centered, more engaging, and can
provide learners with numerous opportunities to develop their intercultural
communicative competence. Due to their cost-effectiveness, they can be efficiently
marketed.
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1. Introduction

nglish has become a lingua franca in today’s world (Kiczkowiak, 2020) and

E the demand for learning it is very high in many countries. In many parts of
the world, commercial English language teaching coursebooks published by
inner-circle countries (Kachru, 1985) are used to meet this demand.
However, these books have been criticized for disseminating cultural values, that are
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not always appropriate in outer and expanding circle countries (Tomlinson, 2021;
Copley, 2018). According to Kachru’s concentric circle, Iran is placed in the
expanding circle countries (Monfared & Khatib, 2018). Concerns have been raised
by some Iranian officials, scholars, teachers, students, and their parents about the
possible harmful cultural content in commercial English language teaching (ELT)
coursebooks. This article proposes a solution for the development of localized
English teaching materials that are culturally appropriate for the Iranian teaching
context, better adapted for use in Iranian language institutes and schools, can
compete with commercial ELT coursebooks available in the market, can create
intercultural competence (Byram & SZarate, 1994) in learners.

Coursebooks are the main tools for teaching and learning in many educational
settings (Richards, 2001; Riazi, 2003). Developing localized materials is an effective
solution to address the concerns about the cultural content of commercial ELT
coursebooks. Cheng (2000) defines localization as the promotion of local values,
norms, and concerns in proposed initiatives. Localized materials are more familiar
to the language learner, contribute to the professional development of teachers and
are better aligned with learner needs (Ulla & Perales, 2021; Hassannejad, et al., 2020;
Karimi & Nafissi, 2017; Al-Busaidi & Tindle, 2013).

Tomlinson’s (2103) text-driven approach is one of the frameworks, that enables
inexperienced language teachers to create localized materials and develop their own
learning/teaching theories. Developing materials within this framework starts with
finding engaging texts, that can be processed multi-dimensionally (Tomlinson &
Masuhara, 2004). Once the texts have been secured, readiness activities, experiential
activities, intake response activities, developmental activities, and input response
activities are designed. The finished product is then cross-checked against the
curriculum and examination requirements. Prior to designing the materials, the
researchers should address some research questions to make informed decisions
during the designing phase. These questions were:

e What are the perceptions of Iranian EFL teachers and learners about the
cultural content of commercial ELT materials currently used in Iranian
language institutes?

e What are the perceptions of Iranian teachers and students about the cultural
content of the locally produced materials currently used in high schools?

e To what extent do Iranian high school textbooks address the
cultural/ideological problems posed by commercial ELT materials in Iran?

e To what extent is the intercultural framework reflected in the textbooks from
the perspectives of teachers and students?

3. Method

The localized materials of this study were designed based on the text-driven
approach and the findings of questionnaires designed to elicit the opinion of teachers
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and learners on the cultural content of commercial ELT coursebooks and the English
textbooks used in Iranian language institutes and Iranian high schools. With these
limitations in mind, four units were designed for teaching English to adolescents at
the intermediate level. The “Future”, “Peace”, “Environment”, and “Relationships”
were the topics of the lessons, and “Will for Prediction”, “Past Simple and Past
Continuous”, “First and Second Conditionals”, and “Present Perfect” were the
grammatical focus of each unit. The texts used in each lesson were between 500 to
800 words long with a difficulty level equivalent to an adjusted score of 6-6.9
according to the New-DaleChall Formula. Three versions were designed for each
unit and they were uploaded on www.chamranelt.ir for download and use. Each unit
has audio and video components available on the website.

4. Results

The analysis of responses to the questionnaires showed that the following concerns
related to the cultural content of international English teaching coursebooks are
justified in the domain of the hegemony of English. Thus, concepts such as gender
equality should be reformulated in such a way that is more appropriate to the Iranian-
Islamic context. The results also suggest that criticisms raised against the promotion
of non-Islamic Western values—especially in relation to photos, music, and videos
used in course books—and the promotion of negative behavioral consumption
patterns cannot be attributed to international English teaching coursebooks

Notwithstanding this, it was found that English teaching textbooks used in Iranian
high schools do not prioritize the development of intercultural communicative
competence, do not adequately question the hegemony of English, and do not
address the issues of ethical relations and opposite-sex relations. These coursebooks
rather promote Islamic religiosity and Iranian social norms, and they function
adequately in the aspects of material manifestations of cultural diversity (Vahdat et
al., 2020). In light of these findings, the researchers incorporated elements of Iranian-
Islamic culture into their localized materials and formulated questions that related
the material to the learners' lives and experiences in order to counter the overall trend
of globalization and the consolidation of English hegemony. At the same time, the
respondents’ answers showed that the use of photos, music, and videos similar to the
ones used in international ELT coursebooks is in line with Iranian-Islamic values.
This finding enabled the researchers to incorporate content created by people from
other nationalities into their work.

5. Discussion and Conclusion

Tomlinson (2020) states that commercial ELT coursebooks have not significantly
progressed in recent decades. He is of the view that the main obstacles to progress
in this field are the high costs of developing coursebooks and the reluctance of
publishers and key decision-makers to take risks in designing innovative materials.
The online platform introduced in this study sets the stage for innovation and risk-
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taking by allowing teachers to select units that are better suited to their local
teaching/learning environment. In addition, these lessons offer ample opportunities
for cultural comparison and can improve intercultural communicative competence.
The platform is also relatively inexpensive to design and produce, as it is published
on demand. Sadly enough, the global pandemic prevented the researchers from
testing the platform in a real classroom setting. Future research could examine the
efficiency of the platform in real time.
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S g
Relationships
Match these words with their meanings.
1. Bride a) The woman who is about the get married or
2. Divorce has just got married
3. Bridesmaid b) A religious leader responsible for a church or
4. Propose mosque
5. Groom ¢) Having formally agreed to marry
6. Clergyman d) The man who is about to get married or had
7. Best man 8 Engaged

just gotten married
e) A male friend or relation of the man who
helps him during the marriage ceremony
f) A girl or woman who helps the woman who
is getting married
g) To ask someone to marry you
h) An official legal process to end a marriage

PART B

Listen to your teacher as he/she reads the text, and match the events with each
character.

1. Khosrow a) was a prince and king
2. Shirin b) was a stone carver
3. Farhad ¢) fell in love with Shirin
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d) was from Armenia
e) decided to travel for love

PART C

Look at this map of the Sassanid Empire, and tell your partner what happened in
each of the places based on the story of Khosrow and Shirin.

PART D

Read the story of Khosrow and Shirin.

Khosrow and Shirin

The king of Persia in the Sassanid Empire had a handsome and skillful son, named
Khosrow. He fell in love with an Armenian princess - Shirin - when his close friend
Shapour showed him a picture of Shirin and described her beauty and goodness.
Khosrow ordered Shapour to go to Armenia and talk to Shirin about him and show
her a picture of him. Shapour managed to show a picture of Khosrow to Shirin in
Armenia and tell her that the prince was in love with her. Shirin found the picture
very attractive and decided to go to Persia to meet Khos- row. On her way, she
stopped at a tranquil spring. At the same time, Khosrow was passing by the spring
to go away from his father who was angry with him. He saw Shirin by the pond and
found her as beautiful as a legendary fairy, but he did not know who she was. Once
Shirin saw him, he turned his face but could not forget that pic- ture. When Shirin
arrived in Madain, the capital of the Sassanid king- dom, she found that Khosrow
was not there, and Khosrow found the same thing in Armenia. She returned to
Armenia but could not meet Khosrow again because he had to go back home due to
his father's death. The two lovers could not meet for a while because of a chain of
strange coincidences. When they finally met, Shirin did not agree to marry the prince
because he was defeated by Bahram-e-Choobin. Hence, Khosrow went back to claim
his country to be able to marry the princess.

Meanwhile, someone introduced a stone carver named Farhad to Shirin while she
was looking for a person who could make a canal be- tween the mountains and her
castle to bring milk for her. Farhad fell in love with the princess at first sight and did
his best to make her happy by cutting a canal through the hard stone and making a
pond of milk by her castle. When Shirin saw his work, she was greatly im- pressed
and gave him her earrings as a reward, which made her even more endearing in
Farhad's eyes. He started writing love letters for her and beautiful poems about her
beauty. He became famous for his mad love for Shirin. Khosrow, however, could
not resist the fact that another man was trying to steal Shirin's heart. He decided to
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use his power by calling him and bribing him to be away from the princess. But soon
he found that it was impossible. Farhad was very deter- mined to win Shirin's heart.
Therefore, Khosrow decided to deceive him into thinking that the princess could be
won. Khosrow promised Farhad that if he could cut a passage through the Bistoon
Mountains, outside of his castle, Khosrow would let him marry Shirin. Khosrow
knew that it was an impossible task and he could never carve a way out of the rocks.
But Farhad agreed and it was this point in history when Farhad's labor of love started.
He never gave up and became the symbol of love. People still hear him hitting hard
on his blade to cut the rocks. If they do not hear him one night, it means that Farhad
is in Shirin's dream. Source: Leverettfolktales.blogspot.com

Decide whether the information in each sentence is True, False, or Not Given.

1 .Khosrow sent his friend Shapour to talk to Shirin.

2. Khosrow and Shirin met, but they didn't recognize each other.
3. Khosrow's father talked with Shirin in Madain.

4. Shirin did not marry Khosrow because he was no longer a king.
5. Farhad's loved Shirin more than Khosrow.

6. Sending Farhad to Bistoun was a way of getting rid of him.

PART E
Look at this example sentence from the reading.

Someone introduced a stone carver named Farhad to Shirin when she was looking
for a person who could make a canal between the mountains and her castle to bring
milk for her.

Now look at the words in bold and answer the questions.

1. Which action is done first?

a) Introduced  b) Was looking

2. Which action is done next?

a) Introduced  b) Was looking

3. What are the tenses of the actions?
4. Choose the correct alternative.

We use the past simple and the past continuous to say that an action was in progress
when another action happened. For the action in progress, we use simple past/ past
continuous, and for the action that happened in the middle, we use simple past/ past
continuous.

Note: We use when with the simple past action and while with the past continuous
action.
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Someone introduced a stone carver named Farhad to Shirin While she was looking
for a person who could make a canal between the mountains and her castle to bring
milk for her.

Shirin was looking for a person who could make a canal between the mountains and
her castle to bring milk for her when someone introduced a stone carver named
Farhad.

Look at the pictures and complete the gaps.

The accident .......ccccoccveeiivenenne. (happen) while Tom ........ccccoevveieienen.
(look) out the window.

The doorbel.......ccccovvvveinnnnnnn. (ring) when Sue ......cccoeceviieiiiieiiee
(cook).

SN (hear) anoise outside while I ...........c.coeevvevennnnnn. (read).
I (see) Kate thismorningwhen I ............ccccooovviinennn. (walk)

down the street.

Fill in the gaps with "when" and "while".

1. Soraya was studying ........................ I went to see her.

2. How fast were you driving .................... I went to see her.

3. Eric called this morning ........................ I was having breakfast.
4. The burglars broke into the house ..................... he was asleep.

5. Ahmad was painting his room ...................... He fell off the ladder.

Bring a memorable photo to class and tell your partner what were you and your
family members doing at that time.

PART F
Watch this story of love and put the events in order.

a) Bill got divorced

b) Bill found out that Christine had engaged
¢) They fell in love when they were 16

d) They got married

e) They grew up in Ceder Grove

f) Bill found her from a Christmas card

g) Christine got divorced

h) They didn’t say anything to each other

i) Bill got married.
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Now discuss these questions with your partner.

1. How did your parents get married?
2. Was it an easy road for them or did they have difficulties?
3. How much hardship should a person tolerate for love?
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